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Today, the problems of moral education of future doctors are the most acute not only in the Kyrgyz Republic. The consciousness of the youth of the XXI
century is sometimes formed in a non-linear way under the influence of pragmatism and utilitarianism. The organization of ethical and moral perception of the
world and self-organization in the best positions of humanism is a problem not only of a theoretical but also of a practical nature. Methodological ideas and
principles proposed by various researchers in the field of social sciences and humanities are mainly aimed at overcoming both all-encompassing relativism and
fundamentalism. However, the way it should be implemented while teaching bioethics is a methodological problem, in particular in the Kyrgyz Republic. The
purpose of our work is to consider various approaches in the context of development of our national paradigm of education in medical universities. Modermn
Kyrgyzstan needs efficient teaching methods, since only they can effectively form the main pillars of moral consciousness of students, which are necessary for
implementing medical activities. The educational cornerstone is development of interactive discourse, not only as a comprehensive communication, but also as
analysis of all the interacting factors of this process (determining the context, directly affecting the participants and their understanding of the world). The research
uses methods of hermeneutics and comparative analysis. Pedagogical approaches and methods of use while teaching bioethics at universities are taken into
consideration. Teachers of bioethics in medical institutions of Kyrgyzstan need to develop effective approaches and methods of teaching young people, such as
interactive discourse and a dialectical method.
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BOMPOCHI MPEMNOOABAHUA BUOSTUKU B COBPEMEHHDbIX YCJTOBUAX KbIPITbIBCTAHA
Y. Yeynosa ¥, P. Catbibangnesa
Kblprbidckas rocygapcTeeHHas MeguumHekan akagemmns umenn V1. K. AxyHbaesa, Bulkek, Keiprbidckas Pecnybnvka

[Mpobnembl HpaBCTBEHHOrO 06padoBaHKs OyayLLMX Bpaden B COBPEMEHHbIN NEpUOL SABNSKOTCS HaMOCTPEenWMMU He Tonbko B Kbiprbidckor Pecnybnunke (KP).
CosHaHvie monoaexu XX| B. popM1pyeTcsi MOPON HENMHENHO MO BAMAHEM NparMaTamMa v ytunntapuama. OpraHnsaums STUHeCKOro U HpaBCTBEHHOIO BOCIPUATHA
MVpa ¥ caMoopraHM3aLms B JyHLnX no3numsx ryMaHnama — npobnema He TOSIbKO TEOPETUHECKOro, HO U MPaKTUHYecKoro xapakTepa. MeTtofonornyeckume
noen 1 NPUHLMMGI, NPEeLOKEeHHbIe pasHbIMY UccnefoBaTensaMmn B 06nactt coumanbHO-ryMaHUTapHbIX Hayk B GOMblUe 4acTy HaueneHbl Ha npeononeHve
KaK BCEOXBATbIBAIOLLErO PendTvBmnamMa, Tak 1 yHaameHTamama. OgHako, KakiMm 06pa3oM OHO JOSMKHO OCYLLECTBAATECHA B pamKax npenofaBaHus O1MoaTuku,
SABNAETCS MeTodonormieckor npobnemoit, B YactHocTv B KP. Llenb Haweln paboTbl B TOM, YTOObl PACCMOTPETL pasnnyHble Noaxodbl B KOHTEKCTE pa3BuUTUs
Hallelt HauvoHasbHOM napagurMbl 06pa3oBaHVs B MeOVLMHCKUX By3ax. B coBpemeHHbIX ycnoBusix Kblprbid3cTaHa Heobxoammo BHeApsiTb addeKTMBHbIE
MeTObl MPEenofaBaHnst, Tak Kak TOMbKO OHW MOTYT AEMCTBEHHO (hOPMMPOBAaTb OCHOBHbBIE CTOMMbI HPABCTBEHHOrO CO3HaHWUSA CTYAEHTOB, CTO/b HEOOXOAMMbIE
NS OCYLLECTBNEHVSt BpaqebHOM AeATensHOCTU. KpaeyronbHbIM MPUHLMNIOM B cdepe 06pa3oBaHys ABMSETCSA pa3BuTUe VHTEPAKTUBHOMO AMCKYpPCa, He TOMbKO
KaK BCECTOPOHHEro ObLUeHNs, HO UM aHanM3a BCeX B3aMOLENCTBYIOLLWX (DaKTOpOB [JaHHOMO Mpouecca (AETEPMUHUPYIOLLINX KOHTEKCT, HENOCPEeACTBEHHO
BVSIOLLMX HA YHAaCTHUKOB W UX MOHVMaHWE MUpa), B UCCNefoBaHM MPUMEHEHb! METOObI FTEPMEHEBTVKM, a TakKe KOMMapaTUBHOMO aHanmada. PaccMmoTpeHb!
nefarornyeckme Noaxomb! v MeTOZb! MICNONb30BaHUA B Mperofasannv G1oaTvkK B By3ax. [penofaBatensiv G1osTUKN B MEOULIMHCKUX yYpexxaenmnsix KbiprbiacTaHa
HEobXOAMMOCTBIO Pa3pPaboTKN Pe3YNBTaTUBHbBIX MOAXOA0B 1 METOA0B 00YyHEHNS MOMOAEXM, TaKMX Kak MHTEPaKTUBHbIA OUCKYPC 1 OUANEKTUHECK METOL.

KntouyeBble cnoBa: MopasibHoe Co3HaH1e, 3Tuka, BG1oaTIKa, CTYAEHT, AMCKYCCUS Kak KOMMYHVIKaLWIS, MHTEPaKTUBHBIV AVICKYPC, AvaneKkTika
Bknap aBTOpPOB: aBTOPbI BHEC/IN PaBHbIV BKI1AA B MPOBEAEHNE HayYHO-MCCNea0BaTebCKom paboTbl U HANMMCaHUE CTaTbu.
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At the present stage, the educational process existing in
Kyrgyzstan is going through numerous transformations, transition
from the paradigm of classical Soviet education to the transit
zone, where the Bologna process was mixed with post-Soviet
innovations in the field of education, rising many questions and
problems. A decline of humanities in medical education led to
a decrease in the speech-thinking functions of the student’s
cognitive sphere, which in turn gave rise to problems related to
critical and logical thinking. Thus, we came across the issues of
both methodological and contextual nature of the educational
process. The decline in the level of morality and spirituality

of young people is an urgent problem, since a spiritless and
immoral doctor in medicine is, in our opinion, means the end
of all mankind. Therefore, the return of ethics, deontology and
bioethics to the educational process and application of innovative
approaches in teaching are an existential necessity of the XXI
century. To accomplish this task, we turned to various concepts
that exist at the present stage of ethical and pedagogical
thought. The existing ethical relativism and fundamentalism
produce a negative affect on pedagogical practice in the context
of an authoritarian or indifferent nature and create the need for
a debatable nature of teaching. Since antiquity, Socrates has
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applied an extraordinary pedagogical approach called maieutics,
which combined both discussion and elements of the dialectical
method subsequently proposed by Hegel.

In modern times, the idea according to which moral
education can be sufficiently rational and spiritual is consistently
implemented through a communicative approach. Today’s
student perceives information better if moral principles are
taught not in a directive way, but in a communicative way,
so that students can form their beliefs and views through the
process of communication [1]. It seems that the principle of
communicativeness of ethical education is inherent in various
pedagogical approaches, where ethical education is positioned
as introduction (initiation) of a person to the democratic values of
equality, justice and the interests of society [2]. We believe that
it is necessary to introduce the method of interactive discourse
with elements of dialectical thinking into the educational process
of medical university students, since speech-thinking activity
activates and forms the cognitive zones of the human brain and
promotes development of critical and logical reflection.

LITERATURE REVIEW

In Russian and Western European literature, many papers
are devoted to the problem. Thus, for example, the idea that
citizenship is connected with the communicative nature of ethical
education was confirmed by the need to educate young people
in this direction [3]. A similar understanding of the relationship
of social justice in the context of universal well-being can be
seen in the works of Western authors [4]. Russian works reveal
the need to form moral consciousness at a new level, for
example, as a project of “integral ethics” [5]. Other authors are
also following the path of expanding traditional studies (applied
ethics) [6]. Modern authors propose various methodological
approaches on how to most effectively implement ethics in
the educational process. It is already clear to everyone that the
imperative nature of teaching is not the best teaching approach.
Russian and Western European researchers have published
a number of works devoted to this problem [7-9], which involved
methodological approaches of teaching moral values and their
relationship with various social phenomena to students. Referring
to classical pedagogical excellence, “presentation of the material
should correspond to the development of intelligence in all
directions” [10]. Developing the idea of coordinating the level
of moral and intellectual development, American researchers
divided moral development of a person into several levels
[8, 11]. To ensure the most advanced teaching of bioethics, it
is necessary to turn to the work of the outstanding philosopher
of our time J. Ha bermas, where he emphasizes the importance
of communication as a tool for the development of moral
consciousness [12]. In bioethics, it is necessary to address the
practical side of the influence of moral norms on phenomena in
medicine, through analysis of historical cases that has received
widespread publicity through egregious crimes against humanity.
The works of Bakshtanovsky VI should be specifically mentioned
among others, using the example of the monograph “Moral
choice of the individual: alternatives and solutions” [13], as well
as a number of other works written in collaboration revealing the
issues of the theory of applied ethics, which are so necessary at
the present stage of utilitarianism [14, 15].

METHODOLOGY, METHODS AND TECHNIQUES
Bioethics is an interdisciplinary subject at the intersection

of law, medicine, ethics, sociology, pedagogy, philosophy,
and psychology. Therefore a whole set of methodological
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approaches and methods from different fields of scientific
knowledge is needed [16, 17]. Methods used: hermeneutics,
which includes techniques of understanding, interpretation, and
consideration of the historical context. In due time, the founder
of scientific hermeneutics, Schleiermacher E. developed
a whole set of techniques for understanding text documents
[18]. Comparative analysis makes it possible to see the
similarities and differences of different pedagogical techniques
in the educational process.

DISCUSSION

In the process of teaching bioethics, many philosophical
categories and concepts are touched upon, such as good,
evil, love, morality, and morality. In our opinion, students
need to know the basic definitions and characteristics of
these phenomena, because the difference between morality
and morality is significant while training future doctors. In the
21st century, the system of norms and rules of behavior in
the society, which are considered “correct”, is subjected to
significant deformations. Social standards vary significantly
depending on a particular culture. Morality is an internal ethics
that serves as a guideline for evaluating one’s own actions and
those of others. It is the individual system of a doctor’s values
that is the compass of his behavior in the doctor’s professional
and personal life. That is why it is necessary to mention the
importance of different contents, which we can learn by
referring to the classics of philosophy.

In the work of a doctor, the fundamental point is to
understand the phenomenon of “love”. Hegel once justified
the concept of “love” as a necessary prerequisite of morality.
By love, he meant “a universal human disposition based on
sincerity and trust, when you live not only for yourself, but also
for others just the way you do for yourself” [19]. Therefore,
by revealing the concept of morality through love for one’s
neighbor, we can touch the sensitive “strings” of young people
and help develop empathy, which is so necessary in the
medical profession.

There are many examples when something new was born
through the prism of past pedagogical ideas, so the combination
of three main psychological and pedagogical concepts at the
present stage generates a multi-stage system of teaching
students. For example, the concepts of modern education
are based on the classical theories of behaviorism, cognitivism
and constructivism, while the techniques of each direction are
still used in practice. Behaviorism: repetition and consolidation
of the material studied. Cognitivism, constructivism: to use
students’ analytical abilities, expand mental structures; the
approach of constructing knowledge based on the independent
search by using all the established methodological approaches,
has become a trend in recent years. In addition to the above,
the student is enriched by the social environment and absorbs
much of the culture of a particular and world civilization.

Modern researchers have identified several gradations of
moral culture: traditional, aristocratic, pragmatic, nihilistic. We
must state the fact that some types of moral culture are well
pronounced among modern Kyrgyz youth. in the course of
research, our Russian colleagues have determined that modern
Russian youth is subject to various negative influences, while
demonstrating weakness of will as a characteristic feature of
the younger generation and that it is educational institutions
that can overcome nihilism and pragmatism [20]. We join this
position, since Kyrgyz students are subject to similar processes,
and we believe that disciplines such as philosophy, ethics,
deontology, and bioethics play a huge role in overcoming
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the established behavioral patterns, which should be taught
using a personality-oriented approach based on interactively
organized lectures and seminars. The available classifications
of moral culture should be presented in educational materials
on bioethics, because familiarization with a diverse set of values
allows students to form their own moral coordinate. We agree
that there exist ideals of spiritual culture that are close to the same
standard, however, they will always be different in proportional
relations within different civilizational systems, but the vector
towards the ideals of humanism should be unchanged.
Kyrgyzstan has a traditional moral culture, and the requirements
of a person’s compliance with his stratum are still strong, since we
maintain indexation by gender and regional characteristics. Despite
the strong influence of globalization, young people, the target
audience of the educational process, bear characteristic features
of their kind within the basis of their mentality. We should note
a global trend according to which universal human positive traits
such as mercy, obedience, hard work, patience and other qualities
are catastrophically declining among 16-23-year-olds. The young
people of today are totally different from those living 30 years ago.
That is why the need is specifically acute while training doctors
as it helps to educate an “aristocratic moral culture” through
subjects of ethics and bioethics. Certain Russian sources reveal
the phenomenon of “aristocratic moral culture, which puts forward
knowledge and faith in human capabilities as the meaning of life”
[21]. It, in our opinion, should be the maxim when teaching medical
students. There is more pragmatism and nihilism in a young
modern Kyrgyzstani, and moral values appear as needed if they
correspond to their goals and objectives. Therefore our teachers
need to develop the best moral human traits in students. We
believe that a teacher himself should be a moral person, since
when forming these constructs in students, the teacher often relies
on own judgments and intuition while analyzing specific medical
cases. The teacher is completely autonomous in his choice and
if he accepts the highest moral imperatives as an axiom, he
becomes an accomplice and co-creator of social moral norms.
In modern publications, it was unreasonably forgotten
that dialectics was considered as a method of developing
critical and logical thinking. In our opinion, the study of the
dialectical method in medical universities will allow students
to apply a systematic approach (in interrelation and dynamics)
in the analysis of not only complex pathological processes
and interacting factors, but also in conflicts of an ethical
and moral nature. In dialectics, it is important not only to
analyze, but also to synthesize data into a single picture of
nosological and ethical phenomena. Critical thinking is being
developed to overcome the contradictions that inevitably arise
in any phenomena that Hegel revealed so well in his time.
The point is that when a combination of factors causing the
disease and body response (two poles) are comprehended
properly, it is obvious that tests fail to display a real picture
of the occurring processes. For instance, low Hb is observed
in the first 20 weeks of pregnancy, which is shown by tests.
However, it doesn’t mean that the Hb level should be boosted
with medicines. There exist numerous similar examples, and
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